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inTroduCTion
 This article describes how two academic librarians from 
California State University Long Beach (CSULB) and California 
State University Dominguez Hills (CSUDH) developed a strong 
partnership and created a model for bilingual services (Spanish/ 
English) in reference and instruction to support the curriculum 
of their departments: Romance, German, Russian Languages & 
Literatures (CSULB) and Modern Languages (CSUDH). The 
main goal of this model is to increase the information literacy 
skills of Spanish-speaking students by creating an ambiance of 
support where learning takes place through positive academic 
experiences and in a unique way. 
abouT Csulb and Csudh
 CSULB and CSUDH are part of the largest, the most 
diverse, and one of the most affordable university systems in 
the United States. Currently, the California State University 
System (CSU) has 23 campuses across the state of California. 
Both CSULB and CSUDH are located in the South Bay Area of 
Los Angeles. According to the CSU Chancellor Office (2008) 
report, CSU is the university of choice for Latinos. Currently, 
23.0% percent of enrolled students in the CSU system are 
Latinos (34.2% at CSUDH and 24.9% at CSULB). In addition, 
both institutions are included in the Hispanic Outlook in Higher 
Education’s annual “Top 100.” One of the mission goals of CSU 
is to offer students a wide variety of curricular and extracurricular 
approaches that allow them to be significantly exposed to more 
global perspectives and to be able to develop multi-lingual 
abilities. 
beCoMing ParTners
 While attending a business meeting of DIAL (Diversity 
in Academic Libraries), an interest group of CARL (California
Academic and Research Libraries), both librarians met and 
learned about each other’s experiences in working with bilingual 
students.  As a result, they started to share their personal and work 
experiences in teaching information literacy skills in Spanish to 
students taking Spanish courses at the two institutions. It was very 
interesting to find the similarities that both librarians indicated as 
factors when teaching library instruction (LI) in Spanish:
• Fluency in Spanish Language
• Liaisons for Romance, German, Russian Languages  
 & Literatures (CSULB) and Modern Languages  
 (CSUDH)
• Outreach opportunities with department faculty
• Desire to build a strong connection with students  
 taking Spanish courses that would continue after LI or  
 reference services  
• Creating a “Spanish Space” in the library where   
 students  could practice academic Spanish   
 conversations while learning information literacy skills 
 After innumerous meetings and discussions, both 
librarians developed a model for bilingual services in academic 
libraries based on their individual teaching practices in 
information literacy sessions at the two institutions. Even though 
the model focuses on LI sessions in Spanish, it can be applied to 




 The librarian connects and provides outreach to the 
Modern Languages Department faculty in order to give LI 
classes. The format selected was a 95 minute, one-shot LI. The 
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librarian contacts the professor with an outline of what will be 
covered in the class and the librarian includes the professor’s 
insight and opinion about the concepts that will be explained 
during the LI. In some cases, the librarian assigns the students 
a brief activity (in consultation with the professor) in order 
to offer them a hands-on opportunity. An LI covers library 
services, library databases, research process, plagiarism, and 
information resources for Spanish Language teaching.  The entire 
LI is conducted in Spanish. An evaluation form is offered to all 
students at the end of the sessions. The form is anonymous in 
order to provide students a non-intimidating way to participate in 
the assessment of the instruction.
Csulb
 The librarian contacts faculty members in Romance, 
German, and Russian Languages & Literature (RGRLL) to 
offer LI sessions. Usually, the librarian meets with each faculty 
in person two times for an estimated 1-1.5 hours beforehand. 
This gives the librarian and faculty members an idea of how the 
library session will be integrated into the curriculum. Sessions 
are usually conducted over a two day period as follows: Day 
one - Introduction to Library Services, Library Databases, 
and Research Databases; Day 2 - Plagiarism, Citations, and 
RefWorks. Both meetings take two and a half to three hours each 
and are conducted in Spanish Language. LI sessions are held in a 
library classroom with computers to include experiential learning 
activities and, just like at CSUDH, an anonymous evaluation form 
is offered to all students at the end. 
The learning ProCess aT boTh CaMPuses
 After being introduced by faculty the librarians start 
by reading a text or poem in Spanish. This allows students the 
opportunity to listen to another person on campus speak in 
academic Spanish besides their faculty. Both librarians then 
introduce themselves and speak about their cultures and about the 
Spanish Language. By sharing these cultural values, librarians 
are able to establish a friendly and welcoming atmosphere where 
students can feel relaxed and at ease during the LI session. Once 
the rapport is established, both librarians begin to talk about the 
session. First, librarians introduce students to library services 
such as creating library accounts, borrowing and renewing books 
as well as requesting materials through ILLIAD and LINK+. 
The librarians constantly engage students or encourage them to 
participate in the session by actively asking questions. This allows 
students to converse in academic Spanish with the librarians. In 
addition, librarians also teach students how to access research 
databases from on and off-campus. Usually, they have a hands-
on activity to teach students how to search research databases. 
This activity prompts students to frequently ask questions in 
the Spanish Language as they need directions when navigating 
research databases. Finally, being aware of students’ cultural 
differences, librarians can incorporate different teaching styles 
to facilitate the particular or individual learning processes of each 
student. 
CollaboraTions wiTh faCulTy 
 Initially, faculty members on both campuses were 
surprised with this model but then became very enthusiastic 
with the idea of being able to offer their students LI sessions in 
Spanish. As a consequence, librarians focused the meetings with 
faculty to identify the underlying principles: 
• Recognize the value of having a third person   
 communicate with Spanish-speaking students in formal  
 academic language  
• Acknowledge the benefits of allowing students to listen  
 to Spanish Language being spoken in a different  
 academic setting from that of the regular classroom
• Provide students with a unique learning experience 
 Faculty members indicated that they were supportive 
of having LI sessions in Spanish, especially when they knew 
librarians were native speakers. Faculty decided that during 
LI sessions they would introduce librarians as co-instructors, 
giving students a sense that librarians are part of the academic 
experience. In addition, faculty would like to emphasize to 
students the importance of listening to another person speak 
academic Spanish outside of the regular classroom. This was 
very important for the librarians because this would give them an 
opportunity to speak about their cultures while creating a friendly 
and warm ambiance that would allow students to feel comfortable 
when speaking academic Spanish language with a stranger. 
bosCh-MolTeni bilingual library  
insTruCTion Model 
 Both librarians developed a conceptual framework in 
order to improve the sense of belonging and academic persistence 
of bilingual students, specifically Spanish-speaking students 
enrolled in Spanish courses. The framework of this model 
addresses the following elements:
• Bilingualism as a culture value
• Capacity to find analogies among the different Spanish  
 dialects
• Flexibility
• Fluency and ability to code-switch languages 
• Openness and awareness towards cultural differences,  
 specifically language accents
(See Figure 1)
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reCoMMendaTions 
 The librarians found that it was difficult to know the 
Spanish language level of students. Therefore, each librarian 
decided to informally assess the language abilities of the 
students by starting LI sessions speaking at a slower pace. 
Once the librarians were able to identify how comprehensive 
the language proficiency of the students was, they were able to 
continue LI sessions at their native speakers’ pace. This strategy 
helped students get used to the regional accents of both librarians 
(Argentinean and Peruvian). In addition, it offered a chance for 
shy students to ask questions in English and then in Spanish. The 
ability to code-switch was tremendously welcomed by students as 
they grew more comfortable with librarians.
ConClusions
 Even though students’ evaluations showed positive 
feedback, it is difficult to quantify how these LI sessions enable 
the academic learning experiences of students in Spanish 
Language. Because of participating faculty spreading the word, 
both librarians noticed an increase in IL requests, in-depth 
consultations, and reference interactions with students in Spanish. 
The evaluations pointed out that students were glad to have 
Spanish-speaking librarians to help them with their research. 
They also indicated that the librarians’ approachable styles 
allowed them to practice their Spanish with them without the fear 
of making mistakes. 
 Finally, this experience shows that academic librarians 
can develop unique library services by taking advantages of their 
skills or personal talents (languages, life experiences, educational 
and professional backgrounds) and use them to support student 
retention.
final ThoughTs
 Over the past twenty years diversity and diversity-
related issues have become a primary focal point for libraries. 
Consequently, libraries need to support the interests and needs 
of a rapidly changing user community by providing adequate 
collections, services, programs, and qualified staff. As a result, 
these demographic shifts are transforming not only workplace 
areas but also educational demographic maps. As Martinez 
and Aguirre (2003) indicate, “By the middle of the 21st century, 
Latinos are expected to comprise the majority of the students 
in elementary and secondary education institutions” (p. 50). 
Therefore, academic libraries need to be aware of their role in 
planning library services that will make it possible for bilingual 
students to succeed academically and professionally.  
Figure 1
-bosCh and MolTeni-44     loeX-2008    
referenCes
Augé, M. (1995). Non places: Introduction to an anthropology of  
 supermodernity. New York: Verso.
Association of Colleges and Research Libraries (2001).   
 Information literacy instruction: Objectives for a  
 model statement for academic librarians.   
 Retrieved November 7, 2007, from: http://www.ala.org/ 
 ala/acrl/acrlstandards/objectivesinformation.cfm
de Certeau, M. (1984). The practice of everyday life. Berkeley:  
 University of California Press. 
Gremmels, G. and Shostrom, K. (2007). Assessment of student  
 learning from reference service. College and Research  
 Libraries, 68(6), 488-502.
Hall, P. (2003). Developing research skills in African-  
 American students: A case note. Journal of Academic  
 Librarianship, 29(3), 182-188.
Laskin, M. (2002). Bilingual information literacy and academic  
 readiness: Reading, writing and retention. Academic  
 Exchange, (Winter), 41-45.
Lichtenstein, A. (1999). A productive partnership: university  
 librarians and minority students. Journal of Educational  
 Media & Library Sciences, 37(1), 27-37. 
Marotta, S. and Garcia, J. (2003). Latinos in the United States in  
 2000. Hispanic Journal of Behavioral Sciences, 25(13),  
 13-34.
Martinez, R. and Aguire, A. (2003). Resources shares and  
 educational attainment: The U.S. Latino population  
 in the twenty-first century. In: León, D. (Ed.) Latinos  
 in Higher Education (pp. 37-59.). Kidlington, Oxford:  
 Elsevier Science. 
Matthews, P. and Matthews, M. (2004). Heritage language  
 instruction and giftedness in language minority   
 students: pathways towards success. Journal   
 of Secondary Gifted Education, 15(2), 50-55. 
Nora, A., Barlow, L. & Crisp, G. (2006). League of innovation  
 in the community college: an assessment of Hispanic  
 students in four-year institutions of higher education. In:  
 Castellanos, J., Gloria, A. and Kamimura, M. (Eds). The  
 Latina/o Pathway to the Ph.D.: Abriendo caminos  
 (pp. 55-77). Herndon, VA: Stylus. 
Oh, J. & Au, T. (2005). Learning Spanish as a heritage language:  
 The role of sociocultural background variables.   
 Language, Culture and Curriculum, 18(3), 22-241.
Pew Hispanic Center (2005). Pew Hispanic Center tabulations  
 of 2005 American community survey. Retrieved April  
 22, 2008, from http://pewhispanic.org/files/other/ 
 middecade/Table-19.pdf
Roca, A., Colombi, M. (Eds.). (2003). Mi lengua: Spanish as a  
 heritage language in the United States. Washington:  
 Georgetown University Press. 
Taylor, C. (Ed.). (1994). Multiculturalism: examining the politics  
 of recognition. Princeton: Princeton University Press.  
Valdés, G. (2005). Bilingualism, heritage language learners,  
 and SLA research: opportunities lost or seized? The  
 Modern Language Journal, 89(3), 410-426.
